
Churchfields Junior School   Feedback and Marking Policy 
Reviewed by the Curriculum Committee   Page 1 of 8 

 

 
 
 
 
 
 
 

 
 
 
 
 

 
Feedback and  
Marking Policy 

 
November 2022 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Approved by GB: November 2022 
 
Next review due:  November 2025 
 
 



Churchfields Junior School   Feedback and Marking Policy  
Reviewed by the Curriculum Committee   Page 2 of 8 

 

 

Purpose of Policy 

This policy aims to define a consistent approach to feedback and marking throughout the school. It will 
outline the purpose, nature and management of feedback and marking in our school and will inform staff  
of expectations. This feedback and marking policy takes account of research findings to help create an 
effective, sustainable and time-efficient feedback and marking policy. 
 
Why give feedback? 

Feedback and marking are essential parts of the education process. Research suggests that providing 
feedback is one of the most effective ways of improving pupils’ learning. An evidence synthesis by 
the Education Endowment Foundation (EEF), Sutton Trust and Durham University showed that the 
provision of high-quality feedback led to an improvement of eight additional months’ progress over the 
course of year. 
 
What is feedback? 

Feedback is information given to the pupil about the pupil’s performance relative to learning objectives. 
It should aim to, and be capable of, producing improvement in pupils’ learning. 
 
Feedback redirects or refocuses the learner’s actions to achieve a goal, by aligning effort and activity with 
an outcome. It can be about the output of the activity, the process of the activity, the pupils’ management 
of their learning or self-regulation, or them as individuals. Feedback can come from members of staff, 
parents or from peers.  
 
When feedback is written, it is called marking.  
 
 

 
 
 
 
 
 
 
 
 
 
 

https://educationendowmentfoundation.org.uk/pdf/generate/?u=https://educationendowmentfoundation.org.uk/pdf/toolkit/?id=131&t=Teaching%20and%20Learning%20Toolkit&e=131&s=
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Key findings on effective feedback 

Research findings on effective feedback show that it tends to: 
 
Be specific, accurate and clear 
When we say something is good, we often assume that pupils will know exactly what about it was good. 
This is not always the case though. The more detailed and specific feedback is, the better, to remove any 
ambiguity. Rather than “good work”, say “The way you did X was really good. 
 
Compare what a learner is doing right now with what they have done wrong before  
A teacher could say: “I can see you were focused on improving X as it is much better than last time’s 
Y…”). Do not compare them to their peers. 
 
Encourage and support further effort 
Praising effort instead of intelligence has been found to increase intrinsic motivation and provides a 
template for pupils to follow next time.  
 
Be given sparingly so that it is meaningful 
When a pupil has repeatedly struggled, it is tempting to want to heap lots of praise on them when they 
achieve some level of success, no matter how small it is. But this can actually do more harm than good. 
For starters, insincere praise is easy to detect and can be massively off-putting. What’s more, too much 
praise can convey a sense of low expectation and, as a result, can be demotivating. 

 
Provide specific guidance on how to improve and not just tell pupils when they are wrong 
Feedback is meaningful and motivating when it gives pupils the chance to improve. Ensure that pupils 
understand why feedback is given by teachers and what to do with the feedback afterwards. Any 
feedback that doesn’t lead to a behaviour change is redundant – there must be a point to it. What do you 
want them to do differently? What are they going to do after the conversation to improve? The more 
detailed and specific the action points, the better. 
 
Should be about complex or challenging tasks or goals as this is likely to emphasise the 
importance of effort and perseverance, as well as be more valued by the pupils 
Giving pupils positive feedback for low-challenge tasks can be demotivating. Pupils benefit from feedback 
on learning which is challenging. 
 
Can come from peers as well as adults 
Peer feedback is an effective technique and can provide increased learning and engagement. Pupils can 
assess their peers’ work and give effective to each other but they must first be taught how to do this. 
 
Be supported with effective professional development for teachers 
Teacher are given feedback on their marking through book scrutiny and on feedback in lessons through 
lesson visits. Curriculum leaders analyse and evaluate marking in their monitoring. You can request 
further support with feedback from colleagues or SLT. 
 
 
How to give feedback in lessons 

Successful feedback is part of effective instruction. There are many opportunities to provide feedback in 
lessons. In lessons, feedback is mainly given verbally but can be given through demonstration, additional 
examples or non-verbal cues, such as to correct behaviour, or give pupils reminders. Some parts of 
lessons are especially suitable for giving feedback. 
 
When?  
In guided practice 
We know that the most successful teachers spend more time guiding pupils’ practice of new material. 
They guide practice between instruction and independent practice, providing additional explanations, give 
many examples, check for understanding and provide sufficient instruction so that pupils can learn to 
work independently without difficulty. Without sufficient guided practice and feedback – whether delivered 
to the whole-class or individuals – pupils will make too many errors during independent practice and often 
have to be re-taught the lesson. 
 
Independent Practice 
It can also be effective to provide feedback to pupils during independent practice to increase 
engagement. The optimal time for feedback in this part of the lesson is 30 seconds or less. If teachers are 
having to provide a great deal of explanation during independent practice it is likely that pupils are making 

https://educationendowmentfoundation.org.uk/pdf/generate/?u=https://educationendowmentfoundation.org.uk/pdf/toolkit/?id=131&t=Teaching%20and%20Learning%20Toolkit&e=131&s=
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many errors because the guided practice was not sufficient. Pupils need to be properly prepared before 
they begin independent practice. 
 
 
Why?  
To obtain a high success rate 
It is important pupils achieve a high success rate during instruction and on their practice activities before 
starting independent practice. Practice makes perfect, but independent practice can be detrimental if 
pupils are practising errors. If the practice does not have a high success level (aim for 80% of questions 
answered correctly), there is a chance that pupils are practising and learning errors and once errors have 
been learned they are difficult to overcome.  
 
How?  
Instruction, cues and questions and checking for understanding 
Feedback should be given following the principles outlined in the previous section of this policy: Key 
findings on effective feedback. It should be specific and clear and provide guidance on how to improve. 
 
In the lesson, following and during guided practice, effective teachers ask many questions of all pupils 
and check their responses. This may involve asking pupils to answer questions on mini-whiteboards and 
then asking for them to be held up while the teacher checks all answers. It may involve asking pupils to 
summarise the presentation up to that point or to repeat directions or procedures, or asking pupils 
whether they agree or disagree with other pupils’ answers. Following this, the teacher can decide whether 
to provide further instruction to the whole-class, more examples and additional explanations or whether to 
provide specific, actionable feedback to individuals.  
 
Under the visualiser 
Oral feedback can be given to the whole-class using the visualiser and a piece of pupils’ work. A teacher 
can help pupils to identify necessary corrections and suggest improvements that the whole class can 
benefit from. 
 
Marking 
In some lessons, pupils will require time to read, reflect and respond to the feedback given when the 
teacher marked work from the previous lesson. Pupils need to have sufficient time to do this. 
 
Self-assessment 
Pupils should be guided to self-assess their learning using the success criteria of the lessons. For some 
lessons, the success criteria is on the LO strip. They should write a small tick to indicate which success 
criteria they have met. Pupils should routinely be able to explain how their work shows they have met the 
success criteria. 
 
Time can be given for pupils to edit their work in the lesson to meet any unmet success criteria. Pupils 
can be given answers to questions and can tick or amend their work using the pen used for editing. 
 
Peer feedback 
In some lessons, it is appropriate for pupils to work co-operatively by helping each other as they learn. 
Peer feedback gives an opportunity for pupils to get feedback from their peers about correct as well as 
incorrect responses, which can promote high engagement and learning. As with all feedback, the most 
important thing is what they will do with the feedback. Peer feedback is most effective when pupils can 
use the feedback to make changes to their work. 
 
Presentation 
Some pupils will need to be given feedback to ensure their presentation meets the standards as outlined 
in the Presentation Policy – which can be seen on the Teacher’s Drive, school website and in the front of 
exercise books. Special presentation stickers can be given in or after lessons. Work of a high standard of 
presentation can be shared underneath the visualiser to praise high standards or improvements. 
 
How to give feedback on behaviour in lessons 

It is the goal of the teacher to get 100% of pupils to be attentive and compliant so that they can teach but 
if time-consuming interventions are used to ensure compliance, then there is less time to teach. For this 
reason, we advocate the use of the Least Invasive Intervention. To achieve this, effective teachers give 
corrections in a calm and steady manner, while still teaching, with privacy and in as fast as possible to 
keep the thread of instruction alive for the rest of the class. 
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These are six useful interventions. You can read more about these in Doug Lemov’s Teach Like a 
Champion 2.0. 

1. Nonverbal intervention - a hand gesture or intentional modelling of the corrective action 
expected while aiming to continue the thread of teaching. 

2. Positive group correction - a quick, verbal reminder to the entire group, advising them to take a 
specific action, e.g. Check your SLANT, Eyes on me, All pens down. 

3. Anonymous individual correction – similar to the above in that it describes the solution; 
however, it makes it explicit that there are people who have not yet met expectations, e.g. Track 
me please. I need two more sets of eyes. This can be more effective when the teacher looks at the 
pupil needing to apply the correction. 

4. Private individual correction – When teachers have to name names, they can still make use of 
privacy, and if the teacher needs more time with a pupil, they can make it less invasive by asking 
the class to work independently. For example, the teacher could ask pupils to turn-and-talk to a 
partner about a given question while the teacher crouches down to speak to a pupil using a voice 
that preserves as much privacy as possible, describing the solution (What the pupil should do) and 
the purpose (“It’s important for you to learn”). If the teacher has to return, a consequence and use 
of Going for Gold will be needed. 

5. Private individual precise praise – Similar to the above but using a whisper for positive feedback 
so that pupils come to expect that a private intervention could be either positive or corrective.  

6. Lightning-quick public correction – When corrections cannot be made quickly and privately, 
and a correction needs to be made publicly, the aim should be for the pupil to be onstage for 
something negative for as little time as possible and to end with a productive example. A whisper 
voice can be used, creating the illusion of privacy. It might be as follows: “Robert, I need your pen 
moving just like the back row.” Possibly adding “Thank you, Robert. Much better.” to show you are 
really paying attention. 

 
Feedback through marking 

While marking is only one form of feedback (see Figure 1), marking offers an opportunity to provide pupils 
with the clear and specific information that the wider evidence base on feedback suggests is most likely to 
lead to pupil progress. 
 
In writing this policy we have followed the recommendations set out in the Report of the Independent 
Teacher Workload Review Group for Eliminating unnecessary workload around marking which 
recommends that school leaders should evaluate the time implications of a marking policy; monitor 
marking practice as part of the regular monitoring cycle; evaluate its effectiveness on pupil progress; 
challenge emerging fads that impose excessive marking practices; and, use the principles in the report to  
ensure marking is meaningful, manageable and motivating.  
 
We have also taken into account evidence on written marking in the review A marked improvement? by 
University of Oxford and the Education Endowment Foundation. 
 
Meaningful 
At Churchfields, we make marking meaningful by using two types of marking to encourage progress: 
marking to correct and marking to improve. 
 
Marking to correct basic errors 
For all pieces of written work of a substantial length, teachers should use marking if there is a need to 
correct basic errors. Specifically: 

 
1. To encourage correction of careless mistakes 
Where there are careless mistakes, marking should identify these without giving pupils the correct 
answers. Pupils must make corrections for careless errors. A teacher must use their judgement to 
decide which errors are from misunderstanding and which are from being careless. 
 
2. To encourage correct transcription - spelling, handwriting, presentation, grammar and 

punctuation – according to age-related expectations 
The teacher should use their knowledge of age-related expectations to prompt the child to make 
corrections of basic English errors. This can be done most efficiently using the following code in the 
margin: 
 

 
 
 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511256/Eliminating-unnecessary-workload-around-marking.pdf
https://educationendowmentfoundation.org.uk/public/files/Presentations/Publications/EEF_Marking_Review_April_2016.pdf
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Transcription correction marking code 

C Missing capitalisation. Pupil should edit. 

sp 
For up to 3 spelling errors (if necessary, underline the word). Pupil will need to 
find the correct spelling and write it in the margin or beneath the work once. 

~ 
Grammatical error to show when a sentence does not make sense. Pupil should 
make a correction to the sentence. If necessary, part of the sentence. 

^ Missing word. Pupil should add missing word. This can be used in the line too. 

// 
New paragraph needed. Pupil should indicate where exactly // is needed 
between sentences. 

P Punctuation error. Pupil should change or add missing punctuation marks. 

Other 

 
Written feedback about presentation should lead to change of that piece of 
work or show an improvement in the next lesson. 
 

 
If a pupil needs to practice a handwriting join, demonstrate the join beneath the 
work, for them to copy for the length of a line. 

 

 
Marking to improve 
Teachers should provide at least one written comment each week in maths and English, and once per 
half-term in science, geography, history and R.E to improve pupils’ understanding of the subject.  
 
They should provide a comment that aims to correct errors resulting from misunderstanding and should 
provide actionable feedback to develop pupil understanding in the subject.  
 
The teacher does not need to respond to the pupils’ response (triple-marking) unless there is another 
misunderstanding.  
 
This feedback should be specific, clear and actionable and be focused on improvement. 
 
Where English and Maths assessments require marking, teachers will not be expected to provide 
'marking to improve or correct' in the week of assessments 

 
a) Correct misunderstandings 
Where there are errors resulting from a misunderstanding, feedback should be given that is relevant to 
the learning objective. It should prompt the pupil to revisit the basics of the material to help them to 
achieve the learning objective of that lesson. Teachers should leave a comment to address the 
misconception and a cue, question or task to prompt an action from the pupil to develop their 
understanding. 
 
If more than six pupils have the same misunderstanding, the task/prompt might be better shown on the 
whiteboard for the group to complete. 
 
Examples 
Light comes from a light source – not from the eyes. List 3 light sources/Show this in a diagram. 
 
When multiplying by ten, each digit becomes ten times bigger. The digits appear to move to the left  . 
Show this by answering these questions. 
 
A herbivore is actually an animal that eats plants. How is this different to a carnivore? List 5 carnivores 
and 5 herbivores. 
 
[Following pupil not identify this ritual.] Drinking water from the Well of Zamzam is a Hajj ritual. Give 
examples of two other Hajj rituals. 
 
This is not correct. Rewrite your answer with x changed. 
 
You have misunderstood the task. While you have explained why the gurus were chosen, you haven’t 
explained their individual accomplishments. Please list them and redo. 

 
b) Edit and improve 
Editing and redrafting are powerful if the actions provided are manageable for both the teacher and 
pupils. This can also be used to correct misunderstandings. If there are no misunderstandings resulting 
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from the content of the lesson, the teacher can leave feedback to help develop another aspect of the 
pupils’ knowledge through editing and improving. 
 
Examples 
Redraft this piece of work/paragraph/graph…by doing X, by adding Y, by correcting Z… 
 
Re-do this piece of work but this time make sure you include X, you measure Y, you state Z correctly… 
 
Edit to add 5 adjectives to improve the description of the setting… 
 
Can you make this paragraph clearer by explaining why the moral is ‘be positive’? 
 
Add more information about what the celebration involves. 
 
Redraft your answer to number 1, by expanding on your answer by providing examples. 
 
c) Consolidate 
The pupil needs more practice answering questions of the same or similar type of which they have 
already answered. 
 
Examples 
Compare the significance of candles during Christmas and Diwali celebrations. 
 
Add more to this by finishing listing the ten Gurus and their accomplishments. 
 
Practice this more by answering these 5 questions. 
 
Write two more sentences that include subordinate clauses. 
 
Describe one more ecosystem found in Brazil. 
 
Write about two push factors from London. 
 
d) Reasoning 
If a pupil’s written work shows no misunderstandings and there is no clear need to practice, they should 
receive a written comment that challenges them to revisit the subject and think about it in an analytical 
way. For example, in maths, marking could request for the pupil to justify their choice of method or 
explain their understanding. 
 
Examples 
Which language do Muslims use to pray? Explain why. 
 
Of the 5Ks, which do you think is the most important in starting a new beginning? Explain. 
 
Why has there not been any human Gurus since the tenth? 
 
What do you think is the most important thing Moses did for the Jewish people? Explain. 
 
Which Guru do you think had the biggest impact on Sikhism and why? 
 
Why do Hindus use light at Diwali? 
 
 
Manageable 
This policy is intended to make marking manageable in the following ways: 

 Written feedback is not expected every day.  

 Children are not expected to complete written work in books in maths and English every day.  

 Labour intensive marking practices such as three stars and wish, highlighting, different coloured 
pens for teachers for different elements of marking, triple marking and  recording of ‘VF’ for verbal 
feedback are not expected.  

 Marking of homework is not expected but teachers are expected to look at homework, record if it 
has been completed and reward pupils for consistent completion or particularly good effort.  

 Book scrutiny helps to ensure accountability for marking and to encourage regular marking which 
prevents a backlog of unmarked pupil work from accumulating that would affect work-life balance. 
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Regular marking also ensures that the focus of the next lesson is relevant and helps the teacher 
to address misconceptions soon after they occur.  

 
Motivating 
Marking helps to motivate pupils. To ensure marking is motivating, teacher should ensure that: 

 All pieces of written work in English, maths, science, French, R.E, geography and history books 
should be acknowledged by a tick.  

 Where the piece of work has an LO strip, these should be ticked by the pupil through self-
assessment at the end of the lesson and by the teacher. 

 When work is marked, it provides an opportunity for development. 

 Not all marking is universally positive: sometimes short, challenging comments or oral feedback 
are more effective.  

 Pupils are encouraged to take responsibility for improving their work.  

 Precise positive praise comments and rewards for particularly good effort, using stickers or 
indicating that the pupil should ‘move up’ on the Going for Gold chart, should be used 
occasionally when staff see fit. 

 
Review 

This policy is reviewed by staff and governors every three years.  Parents are most welcome to request 
copies of this document and comments are invited from anyone involved in the life of the school.
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