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Purpose of Policy 

 
Religious Education (RE) is a statutory subject and forms part of the core curriculum for all Key Stage 2 pupils.  
This policy will outline the purpose, nature and management of how RE is taught and learned in Churchfields 
Junior School and will inform new teachers of expectations.  
 
Churchfields Junior School follows the guidelines set out by the Standing Advisory Council on Religious 
Education (SACRE) for the borough of Redbridge and National Curriculum guidance.  
 
The policy reflects the views of all the staff of the school. It has been drawn up following consultation with all 
staff and has full agreement of the Governing Body.  
 
Teaching staff are aware of their role in its implementation.  Staff have read and agreed the Policy, and have 
full access to it via the school’s server via the Teacher’s Drive.  Parents are also able to access the Policy via the 
Churchfields Junior School website. 
 
Aims and Outcomes 

 
The Standing Advisory Council on Religious Education (SACRE) for the borough of Redbridge aims to ensure 
that all pupils: 
 

 Know about and understand a range of religions and worldviews, so that they can: 
o Describe, explain and analyse beliefs and practices, recognizing the diversity which exists within 

and between communities and amongst individuals; 
o Identify, investigate and respond to questions posed, and responses offered by some of the 

sources of wisdom found in religions and worldviews; 
o Appreciate and appraise the nature, significance and impact of different ways of life and ways 

of expressing meaning. 

 Express ideas and insights about nature, significance and impact of religions and worldviews, so that 
they can: 

o Explain reasonably their ideas about how beliefs, practices and forms of expression influence 
individuals and communities; 

o Express with increasing discernment their personal reflections and critical responses to 
questions and teachings about identity, diversity, meaning and value, including ethical issues;  

o Appreciate and appraise varied dimensions of a religion or worldview. 

 Gain and deploy the skills needed to engage seriously with religions and worldviews, so that they can; 
o Find out about and investigate key concepts and questions of belonging, meaning, purpose and 

truth, responding creatively; 
o Enquire into what enables different individuals and communities to live together respectfully 

for the wellbeing of all; 
o Articulate beliefs, values and commitments clearly in order to explain why they may be 

important in their own and other people’s lives. 
 
Religious Education and the Primary Curriculum  

 
The benefits to Religious Education on pupils and the society in which they live cannot be overstated.  A 
robust religious education curriculum fosters spiritual, moral, social and cultural development by 
exploring the concepts of religion and belief in a diverse society.  Through course work, school trips, 
assemblies and outside activities, students are able to learn how the diversity of religion and belief 
influences national life.  RE subject matter gives particular opportunities to promote an ethos of respect 
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for others, challenge stereotypes and build understanding of other cultures and beliefs. This contributes 
to promoting a positive and inclusive school ethos that champions democratic values and human rights.   

The National Curriculum outlines the importance of religious education in numerous ways, but what follows is 
the most succinct.  In summary, religious education for children and young people:  

 Provokes challenging questions about the meaning and purpose of life, beliefs, the self, issues of 
right and wrong, and what it means to be human. It develops pupils’ knowledge and understanding 
of Christianity, other principal religions, and religious traditions that examine these questions, 
fostering personal reflection and spiritual development  

 Encourages pupils to explore their own beliefs (whether they are religious or non-religious), in the 
light of what they learn, as they examine issues of religious belief and faith and how these impact 
on personal, institutional and social ethics; and to express their responses. This also builds 
resilience to anti-democratic or extremist narratives  

 Enables pupils to build their sense of identity and belonging, which helps them flourish within 
their communities and as citizens in a diverse society  

 Teaches pupils to develop respect for others, including people with different faiths and beliefs, 
and helps to challenge prejudice  

 Prompts pupils to consider their responsibilities to themselves and to others, and to explore how 
they might contribute to their communities and to wider society. It encourages empathy, 
generosity and compassion. 

The framework for RE is structured on three units of learning.  Each year group begins with the first unit 
introducing a new world religion as a topic of study; wherein the primary objective is to explore what it means 
to be an adherent to that specific faith’s worldview.  The second unit is a focus on Christianity, building on a 
progression of learning from year to year.  The final unit for each year group is a thematic unit, which 
examines a broader issue that is relevant to multiple faiths.   
 
The medium-term and short term plans have been adapted from the SACRE framework and give details of the 
main teaching objectives for each unit. These plans define areas taught, and ensure an appropriate balance 
and distribution of work across each term. These plans include the objectives and source materials used for 
each lesson, where appropriate.   
  
Each child keeps all RE work within RE books. This allows progress to be monitored and targets for the child to 
be set. Books will be monitored continually through teacher assessment and areas of need for children will be 
identified. 
 
Teaching and Learning 

 
Successful teaching at Churchfields includes a progression of skills and concepts alongside specific subject 
knowledge.  As pupils progress through the school, their knowledge is added to each year, and they are 
encouraged to engage more and more with their developing knowledge to the point where analysis and in-
depth understanding of concepts develops.  RE is no different and by the end of Year 6 students should 
become more religiously literate.    
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In accordance with the SACRE, by the end of Key Stage 2, students should be able to: 
 

AIMS Know about and 
understand a range of 
religions and 
worldviews. 

Express ideas and 
insights about nature, 
significance and impact 
of religions and 
worldviews. 

Gain and deploy the skills needed to engage 
seriously with religions and worldviews. 

     

 
 
 
 
 
 
 
 
 
 
 
 
Evidence of Religious 
Literacy at 11 

Students are able to: 

Describe and make 
connections between 
different features of the 
religions and worldviews 
they study, discovering 
more about celebrations, 
worship, pilgrimages, 
and the rituals which 
mark important points in 
life, in order to reflect on 
their significance. 
 

Observe and 
understand varied 
examples of religions 
and worldviews so 
that they can explain, 
with reasons, their 
meanings and 
significance to 
individuals and 
communities.  

Discuss and present thoughtfully their own and 
others’ views on challenging questions about 
belonging, meaning, purpose and truth, applying 
ideas of their own in different forms including 
(e.g.) reasoning, music, art and poetry. 

Describe and understand 
links between stories and 
other aspects of the 
communities they are 
investigating, responding 
thoughtfully to a range 
of sources of wisdom 
and to beliefs and 
teachings that arise from 
them in different 
communities.  
 

Understand the 
challenges of 
commitment to a 
community of faith or 
belief, suggesting why 
belonging to a 
community may be 
valuable, both in the 
diverse communities 
being studied and in 
their own lives. 

Consider and apply ideas about ways in which 
diverse communities can live together for the well-
being of all, responding thoughtfully to ideas about 
community, values and respect. 

Explore and describe a 
range of beliefs, symbols 
and actions so that they 
can understand different 
ways of life and ways of 
expressing meaning. 

Observe and consider 
different dimensions 
of religion, so that 
they can explore and 
show understanding of 
similarities and 
differences within and 
between different 
religions and 
worldviews. 
 

Discuss and apply their own and others’ ideas 
about ethical questions, including ideas about 
what is right and wrong and what is just and fair, 
and express their own ideas clearly in response. 

     
In order to demonstrate 
their 
understanding of the 
Christian religion, 
pupils will need to show 
that they can 
describe, explain, give 
meanings, give 
reasons, make 
connections, reflect on 
the significance, express 
ideas clearly, 
apply, and respond 
thoughtfully to: 

In order to demonstrate 
their understanding of the 
Hindu religion, pupils will 
need to show that they can 
describe, explain, give 
meanings, give reasons, 
make connections, reflect 
on the significance, express 
ideas clearly, apply, 
and respond thoughtfully 
to: 

In order to demonstrate 
their understanding of 
Islam, pupils will 
need to show that they 
can describe, explain, 
give meanings, 
give reasons, make 
connections, reflect on 
the significance, 
express ideas clearly, 
apply, and respond 
thoughtfully to: 

In order to demonstrate 
their understanding of 
the Jewish religion, 
pupils will need to show 
that they can describe, 
explain, give meanings, 
give reasons, make 
connections, reflect on 
the significance, express 
ideas clearly, apply, and 
respond thoughtfully to: 

In order to demonstrate 
their understanding of the 
Sikh religion, pupils 
will need to show that they 
can describe, explain, give 
meanings, give 
reasons, make connections, 
reflect on the significance, 
express ideas 
clearly, apply, and respond 
thoughtfully to: 
 

Christian belief in God as 
Father, Son 
and Holy Spirit (Trinity), 

Hindu belief in Brahman 
(the Supreme Spirit) 
• The trimurti as an 

Allah as the Arabic word 
for God. 
99 names of Allah as a 

• The Jewish belief in 
one God who is the 
creator and cares for all 

The Sikh belief in one God 
who is the Supreme Truth, 
Ultimate Reality and 
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including God 
as Creator, Jesus as the Son 
of God, 
the Spirit acting in the lives 
of 
Christians today; and the 
implications 
of this, including belief in 
sin, 
forgiveness and heaven 
The significance of the 
Bible as a 
source of authority and 
wisdom, 
including 
• the ‘Big Story’ of 
Creation, Fall, 
Salvation and New 
Creation, and 
where Jesus’s death and 
resurrection 
fits into this; 
• examples of key stories 
and people 
in the Old/ New 
Testament, their 
meaning and how these fit 
into the Big 
Story (e.g. Moses, Jesus, 
Disciples, 
Paul); 
• examples of how 
Christians read 
the Bible; the parables of 
Jesus and 
miracle stories; 
• what difference these 
beliefs/stories have on 
how Christians 
live; 
• how the Bible is used by 
Christians 
(in church, private worship, 
prayer); 
 

understanding of God; 
Brahma as creator, Vishnu 
as 
sustainer and Shiva as 
destroyer 
• The idea that different 
gods and goddesses are 
ways of thinking about 
Brahman with particular 
focus on the qualities of 
Brahma, Vishnu and Shiva 

way of describing Allah’s 
many attributes 
as revealed in the Qur’an 
Tawhid: Muslim belief 
that Allah is the one true 
God, has no 
partners, is the creator, 
provides all things, gives 
guidance 
through the Qur’an and 
messengers and cannot 
be compared 
to anything else. 
Why Muslims do not 
portray Allah pictorially. 
Prophet Muhammad as 
the ‘seal of the Prophets’. 
Why Muslims use ‘pbuh’. 

• Jewish beliefs about 
God which are in the 
first paragraph of the 
Jewish 
prayer ‘the shema’ 
(including belief in one 
God and to love God 
with all 
your heart, soul and 
might) 
• Titles used to refer to 
God in Judaism and that 
these reveal Jewish 
ideas about the nature 
of God (titles could 
include Almighty, King, 
Father, Lord, King of 
Kings) 
• Why many Jewish 
people write G-d missing 
out the o. 

Creator of all things 
Understanding of beliefs 
about God within the Mool 
Mantra 

How Christians remember 
and celebrate some of 
their 
important beliefs through 
festivals, including birth, 
death and 
resurrection of Jesus 
Christ. 

That there are many 
different types of Hindu 
scriptures not just one 
book. 
Name some of the 
scriptures and how they are 
used by Hindus e.g. 
Ramayana (stories about 
good and evil), the Puranas 
(stories about the 
childhood of Krishna), the 
Panchatantra (stories with a 
moral) 

The significance of the 
Qur’an as the final 
revealed word of 
Allah- a source of 
authority and wisdom 
that should be treated 
with respect, including 
• How the Qur’an was 
revealed to Prophet 
Muhammad by 
Angel Jibril 
• examples of key stories 
of the Prophets e.g. 
Ibrahim, Musa, 
Isa, Prophet Muhammad 
• How many of these 
stories are shared with 
Jewish people 
and Christians e.g. 
Ibrahim (Abraham), Musa 
(Moses), Isa 
(Jesus) , 
• examples of how 

• The place of the Torah 
at the heart of Jewish 
belief and practice 
• Commandments 
within the Torah and 
how these are 
exemplified in 
Jewish daily life. These 
should include the 10 
commandments and 
those relating to the 
laws of kashrut (Jewish 
dietary laws) 
• Key stories from the 
Torah with 
understanding of how 
these affect 
Jewish practice today, 
including Moses and the 
Exodus (linked to 
Passover) and creation 
(linked to Shabbat) 
• The importance of 

The place of the 10 Gurus in 
Sikhism 
• The life and work of Guru 
Nanak including his 
disappearance when 
bathing in the river, his 
teachings about God and 
about equality and his 
establishment of Kartarpur 
• The life and work of Guru 
Gobind Singh including 
Baisakhi and the 
formation of the Khalsa 
• Guru Har Gobind, with 
especial reference to Diwali 
• The origins and authority 
of the Guru Granth Sahib 
and its status as a 
living Guru 
• The treatment of the Guru 
Granth Sahib within the 
Gurdwara 
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Muslims learn to read the 
Qur’an in Arabic 
and why that is 
important 
Other significant sources 
of authority in Islam 
• Sunnah- practices, 
customs and traditions of 
the Prophet 
Muhammad 
• Hadith- sayings and 
actions of the Prophet 
Muhammad 

 

regular Torah study for 
many Jews 

How Christian beliefs, 
teachings and practices can 
be 
expressed in different 
ways, e.g. using signs and 
symbols 
through art, music, 
architecture, actions etc. 

The meaning of the Aum 
symbol 
Understanding of stories 
behind and practices at 
Hindu festivals. 
• Diwali including theme of 
good triumphing over evil 
and the celebration 
of the new year and hope 
for blessings and prosperity 
in the next year 
• Raksha bandhan 
(including bond between 
siblings) 
• Holi 

The celebration of Id-ul-
Fitr as an opportunity to 
celebrate the 
success of the fasting at 
Ramadan and thanking 
Allah for help, 
strength and self-control 
Id-ul-Adha, celebration of 
Ibrahim’s faith being 
tested when 
he was asked to sacrifice 
Ismail. How this festival is 
celebrated and the links 
to the Hajj pilgrimage. 

• The significance of 
festivals to the Jewish 
way of life with 
understanding of 
beliefs shown at these 
times. For example: 
Shabbat (God as 
creator), 
Pesach (freedom), Rosh 
Hashanah and Yom 
Kippur (judgement and 
repentance), Chanukah 
(hope and dedication), 
Sukkot (reliance). 
Meaning and 
significance of Jewish 
rituals and practices 
during each 
festival. 
• Symbolism behind and 
use of mezuzot 
(parchment within a 
small box, 
fixed to the doorposts of 
houses), tzitzit (tassels), 
tefillin, tallit (prayer 
shawl) and kippah 
(skullcap) 
• Shabbat as a weekly 
day of rest 
• The menorah and 
Magen David (star of 
David) as recognised 
symbols of 
Judaism 

 

The significance of Baisakhi 
(formation of the Khalsa, 
new year and harvest), 
Guru Nanak’s birthday and 
Diwali (freedom of Guru Har 
Gobind and 52 
princes) for Sikhs and how 
these festivals are 
celebrated 
Symbolisms of the Ik Onkar 
(showing belief in one God) 
and khanda 
Significance of wearing the 
‘Five Ks’ and the symbolism 
of each 

Understand how Christians 
put their beliefs into 
practice and 
what difference they make 
to Christians’ own lives, 
including 
• Meaning and significance 
of key aspects of worship 
e.g. 
communion, prayer, giving 
• How and why different 
Christian denominations 
worship in 
different ways 
• Meaning and significance 
of rituals which mark 
important 
points in life e.g. birth, 

Puja, including how Hindus 
pray both in the mandir and 
at home 
• The Arti ceremony and 
the significance of the items 
on the puja tray 
• The significance of 
Prashad (food that is 
blessed and shared after 
worship) 
• The Mandir and its 
features 
Meaning and significance of 
pilgrimage to Hindus with 
focus on the Ganges 

Five Pillars of Islam as an 
expression of Ibadah 
(worship and 
belief in action) 
Shahadah, Salah, Sawm, 
Zakah and Hajj 
Role of the Mosque as a 
place of prayer, teaching 
and centre 
to support the 
community 

• The synagogue and its 
features. Its place in the 
life of community 
• How a Sefer Torah is 
produced, covered and 
treated and the reasons 
for 
this. Weekly use of the 
Sefer Torah in the 
synagogue and the 
annual cycle 
of readings 
• The significance of 
prayer e.g. brachot 
(blessings), modeh ani 
(the 
morning prayer, giving 
thanks for a new day) 

The gurdwara as a place of 
worship, learning and 
service for the community, 
focusing on the Harminder 
Sahib (Golden Temple) as 
well as other 
gurdwaras 
• Langar as expression of 
sewa (selfless service to 
others)  
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commitment/initiation, 
marriage and 
death 

and shema, when they 
are 
said, their meanings and 
their implications for 
Jews 

 
What it means to be part 
of the Christian 
community, including 
• How Christians decide 
how to live, including 
Jesus’ example 
and teachings, codes for 
living 
• the ideals of Christian 
living, e.g. love, joy, peace, 
generosity, 
justice, sacrifice, how these 
arise from the teachings, 
• what difference these 
can make to how Christians 
live, e.g. 
how they apply these 
ideals to personal 
relationships, caring 
and healing, matters of 
fairness 
• the challenges of living 
up to the ideals, and the 
need for 
forgiveness 
• how Christians work with 
people of other religions 
and nonreligious 
worldviews. 

Hindu beliefs about 
reincarnation, moksha (soul 
being released from cycle of 
birth and rebirth and united 
with Brahman) and karma 
(law of cause and 
effect in relation to one’s 
acts) 
Hindu way of life e.g. 
initiation (sacred thread 
ceremony), marriage 
ceremony 

Understand how Muslims 
put the words of the 
Qur’an and the 
words and actions of 
Prophet Muhammad into 
practice and 
what difference they 
make to the lives of 
Muslims, including 
• Meaning and 
significance of rituals 
which mark important 
points in life e.g. birth, 
marriage and death 
• Giving of Sadaqah 
(voluntary charity) 
• Respect for guests 
• Respect for teachers, 
elders and the wise 

• Meaning and 
significance of bar 
mitzvah and bat 
mitzvah/chayil as 
coming 
of age ceremonies and 
the significance and 
meaning of marriage 
ceremonies 

Sikh beliefs about the cycle 
of birth, life, death and 
rebirth, with the aim of 
mukti (liberation of the soul 
from the cycle of 
reincarnation) 
Understand how Sikhs put 
their beliefs into practice 
and what difference 
they make to Sikhs’ own 
lives, including meaning and 
significance of rituals 
which mark important points 
in life e.g. birth, 
commitment/initiation, 
marriage and death 
The significance and use of 
the names Singh and Kaur 

 The concept of dharma 
(duty) and the effect this 
may have on actions of 
Hindus. 
The four different stages of 
life; student, householder, 
retired person, 
renouncing life and the 
associated duties. 

The importance of the 
Ummah (worldwide 
community of 
Muslims) 

• The importance placed 
on the family and home 
in Judaism 
• Shabbat in the home 
including preparation for 
Shabbat, candles, 
blessing 
the children, wine, 
challah bread, family 
meal, rest 
• Keeping the laws of 
kashrut (dietary laws) 
• Ethical aspects of 
Jewish living, such as 
tzedakah (charity) and 
tikkun olam 
(repairing the world) 

 

The Amrit (initiation) 
ceremony and the 
significance of becoming a 
member 
of the khalsa 
• Meaning and significance 
of the turban tying 
ceremony 

 The concept of Ahimsa 
(non-harming) 

  Equality as a key value in 
Sikhism, expressed in stories 
from the lives of the 
Gurus and in Sikh practice 
today 

    The emphasis on sewa 
(selfless service) in Sikhism 
Values including: 
• Kirat karna (working 
honestly to earn a living) 
• Vand chhakna (sharing) 
• Respect for all creation 
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Strategies for Teaching and Learning 

 
We advocate research-based principles of instruction that are faithfully adopted and intelligently adapted 
from research in cognitive science, research on master teachers and research on cognitive supports. We 
encourage all teachers to adapt their knowledge of these practices towards RE lessons. Teaching RE at 
Churchfields Junior School should be guided by these principles as set out in the Teaching & Learning Policy. 
  

Barak Rosenshine’s Principles of Instruction1 

 
1. Begin a lesson with a short review of previous learning (Reactivation) 

This might be a review of vocabulary, events or a previously learned concept or additional practice to 
learn facts and skills where overlearning is required to develop automatic recall. Effective teachers 
review knowledge that is essential for the lesson. At CJS, some teachers use multiple-choice quizzes, 
timed tests, counting activities or review knowledge organisers. 

 
2. Present new material in small steps with pupil practice after each step: Only present small amounts 

of new material at any one time, and then assist pupils as they practice this material. 
Our working memory can only hold a few bits of information at once - too much information swamps 
the working memory. The most effective teachers present only small amounts of new material at one 
time, and they teach in such a way that each point is mastered before the next point is introduced. 
They check pupil’s understanding on each point and reteach when necessary. In a study, the most 
effective teachers spent about 23 minutes of a 40-minute lesson in teaching, demonstration, 
questioning and worked examples. In contrast, the least effective spent only 11 minutes presenting 
new material. The most effective teachers use this extra time to provide additional explanations, check 
for understanding and provide sufficient instructions so pupils can learn to work independently 
without difficulty. The less effective teachers in the study gave much shorter explanations, and then 
passed out activities and were then observed going from pupil to pupil having to explain the material 
again. 

 

3. Ask a LARGE number of questions and check the responses of ALL pupils: Questions help pupils 

practise new information and connect new material to their prior learning. 
Questions provide necessary practice and allow a teacher to determine how well material has been 
learned and whether there is a need for additional instruction. This can also help to uncover 
misconceptions. Teachers at Churchfields also ask pupils to explain the process they used to find the 
answer. Teachers might ask pupils to: 
- Tell the answer to a neighbour; 
- Summarise the main idea in one or two sentences or repeat the procedures to a neighbour; 
- Write the answer on a mini-whiteboard and hold it up; 
- Explain how you worked out the answer; 
- Raise hands or raise hands if they agree with an answer someone else has given. 

 

4. Provide models: Providing pupils with models and worked examples can help them learn to solve 
problems faster. 
Teacher modelling and thinking aloud while demonstrating how to solve a problem are examples of 
cognitive support. A worked example is a step-by-step demonstration of how to solve a problem or 
how to perform a task. The presentation of worked examples begins with the teacher modelling and 
explaining the steps that can be taken to solve a specific problem. The teacher also identifies and 
explains the underlying principles for these steps. 

 
5. Guide pupil practice: Successful teachers spend more time guiding pupils’ practice of new material 
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After presentation of new material, the most successful teachers guide pupil practice. This might 
consist of the teacher working the first problems on the whiteboard, serving as a model for pupils. It 
could include a visualizer being used to demonstrate or a pupil working out a problem on the board. 
This provides additional models, more time for checking for understanding, asking questions and 
correcting errors and more time having pupils work out problems with teacher guidance. Pupils are 
then better prepared for independent work. Some pupils might receive further guided practice as part 
of a masterclass or guided group. 

 
6. Check for pupil understanding: Checking for pupil understanding at each point can help pupils learn 

the material with fewer errors. 
Effective teachers frequently check to see if all pupils are learning the new material. They check for 
understanding by asking questions, by asking pupils to summarise the presentation up to that point, 
or to repeat directions or procedures. This helps pupils to make connections with other learning in 
their long-term memory and to alert the teacher to when parts of the material need to be retaught. A 
less effective teacher might simply ask “Are there any questions?” Other ways to check for 
understanding are to ask pupils to think aloud while completing tasks or to explain or defend their 
position to others. This can help to limit misconceptions. The wrong way to check for understanding is 
to ask only a few questions, call on volunteers to hear their (usually correct) answers, and then assume 
that all of the class either understands or has now learned from hearing the volunteers’ responses. 
Another error (particularly with older children) is to assume that it is not necessary to check for 
understanding, and that simply repeating the points will be sufficient. 

 
7. Obtain a high success rate: It is important for pupils to achieve a high success rate during classroom 

instruction. 
Research suggests that the optimal success rate to be about 80% - as judged by oral responses during 
guided practice and individual work. It shows that pupils are learning the material and that they are 
being challenged.  

 
8. Provide scaffolds: The teacher provides pupils with temporary supports and scaffolds to assist them. 

Scaffolds are a form of guided practice. They include modelling the steps by the teacher or tools, such 
as cue cards, word banks, checklists to guide or evaluate their work, or a model of the completed task 
against which the pupil can compare their work. Others may be in the form of prompts – such as 
question stems to help pupils ask questions while they read or the opportunity to ask the teacher to 
think aloud when solving a problem. Teachers should carefully consider who needs what type of 
scaffold, rather than regularly provide the same scaffold to all. 

 
9. Require and monitor independent practice: Pupils need extensive, successful practice in order for 

skills and knowledge to become automatic and embedded in long-term memory. 
Independent practice is necessary because a good deal of practice (overlearning) is needed in order to 
become fluent and automatic in the recall of knowledge or a skill. Independent practice should involve 
the same material as the guided practice and pupils should be fully prepared. Research shows that 
pupils were more engaged when their teacher circulated the room, and monitored their individual 
work – the optimal time for these contacts was 30 seconds or less. Cooperative learning can increase 
achievement if it provides extra instruction through someone else (the other pupil) explaining the 
material to the pupil.   
 

10. Engage pupils in weekly and monthly review: Pupils need to be involved in extensive practice in 
order to develop well-connected automatic knowledge 
Pupils need extensive and broad reading and extensive practice in order to develop well-connected 
networks of ideas (schema) in their long-term memory. When one’s knowledge on a particular topic is 
large and well-connected, it is easier to learn new information and prior knowledge is more readily 
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available for use. For this reason, we employ weekly reviews in mathematics, opportunities to retrieve 
knowledge at the start of lessons, weekly reviews as part of homework, knowledge organisers for 
revision and end of unit assessments.  

 
Retrieval Practice 
At Churchfields, teaching is designed to help learners to remember in the long term the content they have 
been taught and to integrate new knowledge into larger concepts. We use retrieval practice methods as 
described above routinely. We aim for pupils to remember all that is on the knowledge organisers and in the 
curriculum - without need to refer to learning aids, knowledge organisers or other reference material. Pupils 
should learn strategies for revision, including self-quizzing and elaboration. See 
http://www.learningscientists.org/elaboration  
 
For optimal retrieval practice, teachers must space out the practice – rather than cramming. Memory is more 
enduring when practice is spaced out as pupils need to forget a little to benefit from spaced practice. 
 
Year Overview 

 
 

Year Autumn - World Religion Spring - Christianity Summer - Thematic 

3 What does it mean to be a 
Hindu? 

Why is Jesus important to 
Christians? 

Where, how and why do people 
worship? 

4 What does it mean to be 
Jewish? 

What matters most to 
Humanists and Christians? 

How and why do believers show 
their commitments during the 

journey of life? 

5 What does it mean to be a 
Muslim? 

What does it mean to be a 
Christian? 

Why is prayer important for religious 
believers? 

6 What does it mean to be a 
Sikh? 

What do religions say to us 
when life gets hard? 

Can religions help to build a fair 
world? 

  
Each year group will also take a class trip to a place of worship that is in coordination with the world religion 
that is being studied that term, or when the schedule allows.  For example, Year 6 classes will visit a local 
gurdwara and experience the rituals that are common to worship there, such as: 

 The removal of shoes 

 The putting on and wearing of a head covering 

 Prostrating before the Guru Granth Sahib 

 Approaching the Palki Sahib and viewing the Guru Granth Sahib 

 Receiving a demonstration by a Granthi or community leader 

 Receiving Langar 

 Question and answer session 
 
The subject leader and class teachers undertake site visits for safeguarding checks and content veracity.  
 
  
Evaluation and Assessment 

 
Good assessment and evaluation improves the quality of teaching and learning and as such is integral to the 
whole process. In conjunction with this policy please also read the Feedback and Marking Policy and the 
Assessment Policy.  The school particularly values assessment as an on-going process and uses Assessment for 
Learning strategies. 
 
All RE lessons include a clear Learning Objective taken from the Medium Term Plan on the T:Drive.  

http://www.learningscientists.org/elaboration
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In RE, assessment is completed at the end of each term, in the form of a 10-mark quiz. These provide 
information to inform a range of areas: accurate assessment of a child’s attainment; future planning; the next 
teacher of progress made, and to be of use in preparing the annual report to parents. The data is recorded on 
tracker for each topic covered, using a scoring system of 1-10 (2=with adult support, 4=Working towards, 6=At 
expected, 8=Greater depth shown, 10=Gifted and Talented).  
 
A comprehensive comparative essay will also be used as a formal assessment at the conclusion of each term.  
The essays form the answer to an essential question that summarises the topic of a specific term and should 
be written in stages as the term progresses.  Each Year group has three specific essays that focus on their unit 
of study and teacher modelling should be emphasised as appropriate dependent on pupil ability level.  The 
questions are as follows: 
 

Term Y3 Y4 Y5 Y6 

Autumn 
 
Topic:  
World Religion 

What role does 
worship play in the 
life of a Hindu?  

What are the 
foundations of a 
Jewish lifestyle? 
Compare to 
Hinduism. 

Discuss the most 
important aspects 
of the Islamic faith. 
Include reference to 
the 5 pillars of 
Islam. How do these 
aspects compare to 
that of the Jewish 
faith? 

How do the key 
practices and beliefs 
of Sikhism differ 
from those in 
Christianity, or 
Islam? 

Spring 
 
Topic: 
Christianity  

Discuss why Jesus 
is important to 
Christians.  

Do Humanists and 
Christians have 
shared values? 

What does it mean 
to be Christian? 
Compare this to 
other faiths you 
know about.  

Sikhism, Christianity 
and Islam all have 
views on life after 
death.  How are 
they similar, or 
different? 

Summer 
 
Topic: 
Thematic 

Compare how 
different religions 
worship. Include 
how, where and 
why they worship. 

Explain how and 
why believers show 
their commitments 
during the journey 
of life? Compare 
and contrast 
different religions. 

Compare how 
Christian, Muslims 
and Jewish people 
pray. Draw on 
similarities and 
differences 
between these 
Abrahamic faiths. 

Compare how 
Christians, Muslims 
and Sikhs care for 
the people in their 
communities.  
Explain the role of 
charities and the 
underlying religious 
philosophies that 
guide them. 

 
 
Assessment for Learning includes:  

 Learning objectives and success criteria explained to pupils.  

 Questioning to check for understanding  

 Comprehensive Essays 

 Use of the plenary which should refer clearly to the learning objective. It should be an opportunity to 
reflect upon what has been learned and to revisit teaching points.  

 
Gathering evidence of pupil attainment is an integral part of assessment, which is built into the schemes of 
work. Teachers can obtain evidence by direct observation of children at work, questioning pupils or listening 
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to their conversations, looking at their drawings, models, diagrams, plans and written work, by photographing 
and recording their finished products.  
 
The RE leader monitors teaching and progress by:  

 Informal discussions with teachers, LSAs and children  

 An annual resource audit  

 Assessing work and progress including book scrutiny (self-assessment sheets) and selected examples 
from each class being analysed against a progression table  

 Observing lessons  

 Self-assessment sheets  

 Reviewing class essays 

 
In marking, feedback is to be given when possible and necessary. For more details on feedback, refer to 
Feedback and marking policy.  
 
Reporting to be parents is completed in the Summer Term by the class teacher through Pupil Reports to 
parents. 
 
 

Role and Responsibility of the Subject Leader 

 

 To support and guide the classroom practice of teachers and support staff  

 To ensure coverage, continuity and progression in planning 

 To monitor and evaluate the effectiveness of RE teaching and learning 

 To update documentation where necessary  

 To produce action plans for the School Development Plan and manage the budget allocated effectively  

 To liaise and consult with outside agencies where appropriate  

 To prepare and lead INSET  

 To attend relevant INSET training  

 To attend appropriate courses to update knowledge of current developments  

 To review regularly the contribution made by RE to a meaningful curriculum 

 
Equal Opportunities and Inclusion  

 
At Churchfields Junior School, we endeavor to provide all children with an equal opportunity to maximise their 
individual potential; this is regardless of ability, gender, cultural background, race, religion, or disability.   
Activities both within and outside the classroom are planned in a way that encourages full and active 
participation by all children, matched to their knowledge, understanding and previous experience.  Our 
teaching attitudes, published materials used in instruction with pupils and this policy are guided by these 
respective policies.  Equal emphasis will be given to the roles of both men and women in society, without 
reinforcing gender, religious or cultural stereotypes.  In the planning stage, teachers ensure there is 
appropriate differentiation for all abilities –including gifted and talented, SEN and EAL. All children are 
challenged in RE at an appropriate level for the individual. 
 
Resources and Equipment  

 
Most RE resources are available in the bookcases of each classroom.  Other resources are accessible via the 
“T” drive on each class computer. New resources are purchased when funding is made available. The RE 
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Leader is responsible for completing an annual financial bid for the maintenance and development of the 
subject, in which new resources are highlighted.  
 
Children are given instructions in the safe and considerate use of resources, including taking care with 
consumables and materials that are not easy to store. When engaged in practical work, children should 
behave in a considerate, responsible manner, showing respect for other people and the equipment.  
 
 
Review 

 
This policy is reviewed by staff and governors every three years. Parents are most welcome to view copies of 
the policy on the school’s website and comments are invited from anyone involved in the life of the school. 
 
Assessment, Recording and Reporting  

 
Gathering evidence of pupil attainment is an integral part of assessment, which is built into the schemes of 
work. Teachers can obtain evidence by direct observation of children at work, questioning pupils or listening 
to their conversations, looking at their drawings, models, diagrams, plans and written work, by photographing 
and recording their finished products.  
 
Teachers use effective assessment for learning to ensure planning is based on prior attainment and that pupils 
know what they need to do to achieve the next steps. Group or individual targets are set accordingly. Marking 
is in line with the school marking and feedback policy.  
 
Children are also involved in setting their own steps to success and encouraged to review their progress 
towards these through self, peer and teacher assessment. Staff and pupils use self-assessment checklists to 
assess work and set future targets.  
 
The teacher keeps records that enable them to deliver an effective, creative and relevant curriculum that 
builds on prior attainment and meets the needs of pupils. 
 
Monitoring and Accountability 

 
Teaching, learning and assessment is monitored by the RE Leader. Monitoring will be completed every half 
term and full term in different ways. Staff are made aware at the beginning of each year, expectations for each 
piece of work in each year group, for each half term.  
 
Monitoring by the RE Leader will take the form of the following:  

 Pupil interviews held at the beginning and end of each academic year.  

 Informal discussions with teachers, support staff and pupils.  

 Assessment of saved work.  

 Observation of RE lessons.  

 Team teaching where required/requested.  
 
The RE Leader will give feedback to staff to celebrate achievements and examples of good practice. Areas 
identified within the monitoring process will be fed into future staff training and development, and where 
there are more specific issues the RE Leader will support staff with training and development of subject 
knowledge. 


